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ABSTRACT 

 
An effective way of transferring pragmatic knowledge to ESL learners in a context where 

they are learning a foreign language, as well as the teaching and learning of pragmatics, must 

be included in classroom instruction. It can be difficult to teach and learn pragmatics in an 

ESL/EFL environment because students and learners must understand how pragmatics 

is used in EFL classes and texts in order to better understand the significance and impact of 

speeches and texts. Thus, the current study primarily aims to enrich and promote learners’ 

pragmatic capability and understanding real meaning of the literary speech. The researchers 

use Cook's schema theory, for example, it offers intimidating flowcharts to show how a 

reader's pragmatic skill and experience collaborate with a text. The researchers will examine 

an extract from Shakespeare’s Julius Caesar. The analysis will show part of one of the 

characters and also his discourse how the discourse works in a natural flow of conversation 

unlike those artificial conversations introduced in textbooks. 

The researchers focus on the importance of pragmatic competence for EFL.ESL students and 

availability to help them how to analyze and interpret texts and speeches from a pragmatic 

point of view. Thus, using literary texts in the classroom, then, is helpful for developing 

pragmatic competence. Additionally, teachers should include pragmatic skill in their 

teaching methods in addition to vocabulary and grammar. 
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1. INTRODUCTION 

 

In the past fifty years, there have been major improvements in how languages 

are studied and taught [1]. Among the various approaches to language 

learning, communicative language teaching has emerged as the most 

common. The concept of Communicative Competence (skill) in second 

language learning has become a thought-provoking research subject. Many 

researchers have defined the principles of communicative competence by 

naming their components. A considerable number of L2 experiments have 

tended to logical competence within the various elements of Communicative 

Competence. 

 

While multiple methods of communicative competence have affected 

how pragmatic competence is described [2]. Pragmatic competence is 

believed to have pragmalinguistic as well as sociopragmatic abilities. 

According to [2], the linguistic tools used to perform language functions are 

referred to as pragmatic linguistic resources, while sociopragmatic linguistic 

resources refer to the language learner’s evaluation of the setting wherein 

those materials are applied. Two parts of pragmatic competence, however, 

appear to be difficult for EFL/ESL beginners to master [3][4]. When working 

within the constraints of the case, L2 learners must map their sociopragmatic 

knowledge into pragmalinguistic forms in order to become pragmatically 

competent [5] [6]. 

 

Making an effort to the complexities of pragmatics, on the other hand, 

is challenging for non-native speakers, and the complexity is amplified in the 

EFL/ESL setting. Nonetheless, there is a discrepancy between ESL/ EFL 

students in relation to the extent of pragmatic feedback they have access to 

[7]. L2 learners in the ESL setting are surrounded by English in their 

everyday lives [8] while, EFL students are less familiar with genuine 

language use, which means they have fewer opportunities to practice English 

outside of the classroom. As a result, they depend on textbooks, teaching, and 

television/radio programs [2]. 

 

Furthermore, pragmatic knowledge grows as spontaneously as 

grammatical competence [4]. As a result, a high degree of grammatical 

ability may not mean a high level of pragmatic capacity. Thus, the core 

expectation is that pragmatics awareness and good communication by EFL 

language learners, especially in polite and formal interactions, are 

inextricably related [14] [9]. 

The negatives to functioning in ESL/EFL environment constraints 

have spurred a slew of pragmatic investigations in the EFL/ESL field. As a 
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result, this study aims to demonstrate how linguistics, in particular, pragmatic 

competence contributes to literature study and teaching literary analysis. 

The major focus of this study is on utilizing pragmatic skills in the 

application of understanding speech acts, especially how they (speech acts) 

are created and analyzed in literary discourse. In other words, using literary 

texts in class is beneficial for improving pragmatic competence [10] [8], 

which can improve the consistency of SL/FL teaching and should be included 

in the lesson plan. The researchers will concentrate on the difficulties and 

issues that EFL/ESL students and teachers’ acquisition while learning and 

teaching L2 pragmatic rules in the EFL/ESL classroom. Following that, it 

provides recommendations for how to tackle these obstacles. This study's 

focus is restricted to four basic areas in communicating the problems and 

indicating potentials: the EFL setting, ELT resources accessible in EFL/ESL 

setting, teacher education and performance, pragmatic capacity development, 

and evaluation. 

 

During the History of linguistics and the philosophy of language, 

language has become a manner of creating a real statement. The opposite 

makes use of language inclined to be overlooked. Until 1962, Austin believed 

in his book How to Do Something with Words that speech actions and 

incidents (utterances) could be classified into three categories. The literal 

(locutionary) and textual meanings of a locutionary gesture, or the act of 

making an utterance. An act of illocution: is the power of the speech with its 

real, expected purpose and a perlocutionary act: its real effects as persuasion, 

appealing, frightening; in general, these three parts of utterances are known 

respectively as locution (it is formed) and illocution (it is a function). Thus, 

this description of the language used first by Austin is necessary to analyze 

and interpret texts, whether literarily or non-literary, speeches, and 

utterances. This will help EFL learners, and language users alternate their 

analytical competence from the literal and simplistic analysis to focus on the 

real and potential meaning of a text and how concentrates on the hidden parts 

and purpose of the target language. The research aims to explain how 

linguistics relates to literature study and teaching. This is an application for 

EFL teachers to teach pragmatics or how to get an in-depth meaning 

of literary text from the inside out. In other words, rather than thinking about 

it, this call involves investigating the form of the text in order to better 

understand it as well as improving students’ pragmatic competence. The 

researchers used the frame of literature to modify and define the current 

study's configuration in terms of domains and methodologies. 

 

Researches on pragmatics in EFL learning and teaching [11] have 

concluded that it is critical to assist language students in increasing request 
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production and using request to communicate successfully in a variety of 

situations. EFL students' pragmatic ability, which is a facet of communication 

skill in the classroom, was reported to be significant. Such pragmatics should 

be effectively adopted in the FL classroom so that they are more accessible, 

teachable, fascinating, and attractive. The most prioritized approaches that 

significantly increase students' pragmatic awareness in EFL lessons were 

teaching pragmatic through the use of techniques. As a result of the data, it 

was determined that there was a statistically significant difference in the use 

of pragmatic awareness tactics between the two groups (experimental and 

control). However, this analysis also suggests that further research is needed 

in many studies to discover aspects that may influence how students 

approach pragmatic awareness and the techniques they use to achieve 

pragmatic awareness. The topic of increasing pragmatic competence in EFL 

students has received a great deal of interest in the field of language teaching 

and pedagogy. Unfortunately, one of the overlooked issues in this field is that 

understanding only vocabulary or syntax is insufficient to be a competent 

language learner in social or educational interaction, according to some 

scholars (28 -27). As a result, English students must understand and possess 

communicative competence, which involves both linguistic and pragmatic 

ability, in order to be able to analyse, interpret, understand and communicate 

effectively in various settings. The use of literary discourse in EFL classes 

has been prompted by a change in approach in literature and linguistics. If 

students acquire a language to communicate with life and literature is an 

approximation of reality, integrating pragmatic study with literature and 

literary texts in language teaching and learning becomes extremely valuable 

as the study looks at problems that impede understanding and using 

pragmatics in EFL/ESL classes and to shows the importance of pragmatic 

competence in analyzing, interpretation and understanding literary speeches, 

texts. 

 

 

 

2. THE IMPORTANCE OF PRAGMATIC STUDY IN THE ENGLISH 

LANGUAGE TEACHING 

    When the study of language use (linguistic competence) became an 

essential part of teaching the English language for TEFL students in English 

Departments as a subject in the curriculum, researchers initiated several 

investigations to show and explore the importance of this topic in the process 

of teaching and learning as well as to investigate the issues and obstacles of 

teaching/learning the topic, (see for example) [12] [13] [14]. Many types of 
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research and scholarly articles investigated the role and importance of 

language use and pragmatic competence in teaching, in general, ESL/EFL 

Classes. They displayed that the pragmatic ability (competence) of students 

helps them understanding and revealing the content, potential meaning of 

utterances and sentences, as well as daily communications. They explained 

and demonstrated in their research that studying and analyzing literary texts 

and narratives from different perspectives, not only literal and figurative 

analysis, will enrich students' skills and ability to focus on the text's content 

to convey that message the writer wants to send. This will be done 

pragmatically rather than any other analysis. Besides, focusing on pragmatic 

and philosophical inspections of texts will promote and develop students' 

vocabulary because studying the text in deep will increase vocabulary and 

grammar skills [15]. 

 

   Another study investigated and pointed out that EFL learners' 

failure to communicate and send their messages can be traced back to the 

lack and inadequacy of pragmatic competence [16] [17].They further 

mentioned that such pragmatic competency gives the knowledge that helps 

learners and speakers to send and express the meaning and intention that they 

want to give to the addresser. This process continues via speech acts such as 

(Requesting, ordering, and so on) inappropriate within a cultural and social 

context [18] [19]. According to that analysis and Investigation, pragmatics 

can play an important role in developing ESL students' competency. 

Providing pragmatic information in Course Books also helps to continue 

developing the ability to analyze and focus on texts for ESL learners. The 

student's capability to practice language correctly was evaluated in this study 

by utilizing a tourism discourse completion test. The finding of this study 

showed that the major causes of failure in communication and exchanging 

information between the hotel staff and the guest were pragmalinguistic and 

sociolinguistic incompetency. This finding tells us that a gap and failure 

inability to understand and comprehend what the content conveys is different 

from the form. It is a failure in students' pragmatic incompetency, which 

shows that there is a lack of ability to understand the message of texts, 

dialogues, and speech as the writer and speaker want to give. This was done 

only using some concepts and speech act tools like ordering, requesting, and 

apologizing. Still, TEFL students at the university level need to learn and 

have knowledge about using speech acts in both written texts and 

communication. To show them the function of speech act, in general, and 

pragmatics, in particular. This will help them to concentrate and understand 

the context and content of texts.  
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   The relationship between language teaching and linguistics 

competence is like knowing about the engine of a car [12].This is a 

comparison study between learning the language and knowing the language, 

which compares with the engine of a ca. When a driver drives a car, he 

should better know the engine and other parts of the vehicle if any difficulty 

or problem is facing him. If a driver knows the vehicle can drive well and 

safely. Therefore, they showed this relationship between language teaching 

and linguistics is the same if the language teachers have some knowledge 

about, for example, the characteristics of language generally, and the specific 

language he/she teaches, particularly. The scholars will display and convey 

the meaning of the language by illustrating such a relationship between the 

language and understanding about the language. They further showed some 

aspects of this study, but we refer to using language in context (pragmatics 

competence). Linguistics is a major that gives insight into all aspects of 

language, the specific language in context. Majoring in linguistics means that 

learners will learn many aspects of human language such as sound, 

pragmatics, the language in use, and so on. It can also give how language 

changes over time. This knowledge or mastering in linguistic competence 

and language use prompts students to go into the depth of meaning to achieve 

and understand a complete notion and purpose of any utterance and literary 

text. 

 

 

3. METHODOLOGY  

The study's main emphasis is on the pragmatic competence capacity and 

comprehension of speech acts, specifically how they are created and 

understood in literary works. One of the most important facets of pragmatic 

competence is speech acts. They're also regarded as the smallest unit of 

linguistic communication  

 

In order to properly understand the meaning of texts, the researchers 

also emphasize the role of speech acts in developing and improving learners' 

capacity and competence to investigate and understand and realize a meaning 

of a literary text. In a case where EFL/ESL learners could discover what they 

lacked in realistic ability in studying the second language, literature and 

literary text would be examined. In other words, integrating pragmatics into 

literature in general, as well as examining and analyzing literary texts in 

particular by teachers of language, will assist EFL/ESL students in improving 

their pragmatic understanding and capacity to target language pragmatic 

ability. The communicative competitive theory influenced the significance of 
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what is being taught, shifting away from teaching rules of grammar and 

structures and toward teaching language in various circumstances and 

environments, such as social meaning [19]. As a result, pragmatic 

competence is linked to a thorough understanding and the knowledge of 

speech acts, and how they can be used in specific situations. Speech acts are, 

in a way, at the core of pragmatic competence, and many studies in the field 

of Applied Linguistics have focused on this aspect of speech acts. 

  

There are various methods or models for integrating pragmatics into 

EFL/ESL context, as well as reading and comprehending literary texts. 

 

The researchers use Cook's schema theory [20], which uses pragmatic 

principles as an instrument of textual analysis, for example, it "offers 

intimidating flowcharts to show how a reader's pragmatic experience and 

needs collaborate with a text." Cook's approach is based on the assumption 

that literature has a distinct role that distinguishes it from other sorts of 

speech. It is often applied to dramatic discourse. The strategy in this study is 

content analysis strategy. This technique is employed to support researchers 

in identifying the characteristics and types of data to be analyzed. As a result; 

pragmatics is linked to world experience. This method, among others, is 

suggested for this research, where real-life examples and speeches in spoken 

language can be categorized according to their intended uses. As a result, the 

analysis will take a realistic approach to a few chosen dramatic dialogue and 

rhetorical changes in the context of syntactic and grammatical shifts. The 

focus of the analysis of the study would be on how interlocutors succeed in 

executing meaning through the use of speech acts and their functions. For 

example, the purpose of 'informing,' 'persuading,' 'apologizing,' 

'promising,'...etc. For example, the utterance 'I haven't been to the cricket 

lately' may be perceived as a hint, a plea, or even an invitation (ibid). 

 

 
4. TROUBLES WITH TEACHING AND LEARNING PRAGMATICS 

IN THE EFL/ESL CONTEXT 

 

Literary texts are important resources for language practices. However, 

poems are very sensitive in teaching. Many teachers need to develop their 

literary knowledge and especially the works of famous English poets. More 

importantly, students learning the English language may spend much of their 

time understanding literary terms such as similes, allegories, metaphors, and 

other figures of speech. Some teachers and students assume that Speech acts 

are common in the everyday language use of English rather than a literary 
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text, but this is the wrong idea because speech acts are more available in the 

literature and literary texts because it is the real use of language, but this the 

actual use and implementation of them requires more focus and competence 

to be understood and realized [3]. 

 

For L2 learners, the development of pragmatic competence is 

normally required to take place in a classroom environment [21]. Meanwhile, 

educational environments are deficient in a variety of respects [16].For 

example, most classrooms around the world are teacher-centered, with 

lessons planned to complete the syllabus in a limited period of time in class 

to allow for language training where students are worried about their 

understanding and pragmatic meaning development. 

 

Classrooms around the world are typically teacher-centered, designed 

to complete the syllabus in a short amount of time during each lesson to 

allow language teaching where students are involved in understanding and 

developing pragmatic meaning. Furthermore, in a real-world interaction, the 

chances of using the target language are minimal [16]. 

 

The problem is far greater in terms of functional class discussions in 

the EFL setting. Since native speakers master the social norms and regulation 

of speech when communicating with others at home, in education, and 

society, they are well-versed in them [16]. However, knowledge laws of 

correctness are extremely difficult for EFL/ESL students since there are 

virtually no opportunities for contact with native speakers to communicate. 

Meantime, EFL students have little to no familiarity with English outside of 

the classroom; as a result, they could be at a disadvantage to ESL/ESL 

students. 

 

In several ways, the location of an EFL/ESL classroom will limit the 

acquisition and teaching of pragmatics. To begin with, owing to the 

superiority of structural syllabus In ESL, grammatical consistency at the 

micro-level takes precedence over macro-level pragmatic dependability [22]. 

Second, language is viewed as an instrument rather than a mode of 

communication in EFL classrooms, and opportunities for socialization are 

restricted [23]. Third, the classroom environment is accustomed to a limited 

set of speech acts and is inadequate to accurately imitate real-world language 

use; in other words, it is unable to properly train students for intensive 

communication with people who speak the target language [24]. Finally, in 

the EFL sense, teachers are the primary source of contribution for EFL/ESL 

students. However, there are a few characteristics that can be used to classify 

non-native instructor speech.  
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To begin with, it is chock-full of direct strategies because teachers are 

often in positions of power [25], and this "asymmetrical power relationship" 

between the instructor and students may affect the practical aspects of 

teachers' conversations [26]. Furthermore, since EFL/ESL students and 

teachers are exclusively focused on textbooks, English is often used in the 

classroom as "materials-dependent speaking." As a result, non-native 

teachers appear specific, irregular, and incompatible conversations [38: 454]. 

After that, the teacher-student relationship is ranked in the EFL context; as a 

result, classroom vocabulary is better-behaved than real-world language use 

[27]. 

 

When study language became an essential part of teaching the English 

language for TEFL students in English Departments as a subject in the 

curriculum, the researchers initiated several investigations to show and 

explore the importance of this subject in the process of teaching and learning 

as well as to explore the issues and obstacles to studying of this subject, (see 

for example [28][29]. Language teachers should incorporate three features of 

L2 pragmatic orders in EFL classrooms, according to pragmatic academics. 

Learners' exposure to sufficient pragmatic input through raising pragmatic 

knowledge-awareness, learners’ practice of authentic pragmatic prospects, 

and learners’ feedback during pragmatic development is among these roles 

[30]. [31] has established three main criteria for pragmatic competence in 

EFL teachers: “sufficient and contextually relevant input,” “multi-practice 

opportunities or “output,” and “appropriate feedback.” 

 

Another study investigated and found that EFL students' inability to 

communicate and send their messages can be traced back to a lack of 

pragmatic competence. They further elaborated that pragmatic competency 

provides enough knowledge and information that enables learners and 

speakers to communicate and decode the purpose they wish to convey to the 

addressee. This process continues via speech acts such as (Requesting, 

ordering, and so on) inappropriate within a cultural and social context [20]. 

According to the findings of this study, pragmatics will help ESL students 

improve their competency. Providing realistic knowledge in Course Books 

also assists ESL learners in continuing to improve their capacity to interpret 

and concentrate on texts. The finding of this study showed that the main 

reasons for failure in communication and exchanging information between 

the hotel staff and the guest were pragmalinguistic and sociolinguistic 

incompetency. According to the research, metapragmatic understanding of 

how to teach and measure pragmatics is an important feature of knowledge 

success. Teachers must also be familiar with pragmatic-focused learning and 
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the importance of L2 pragmatics in educational contexts, as well as their 

students' origins, cultures, and proficiency. 

 

Another scholar [12] investigated that pragmatic factors have an 

impact on EFL learners' ability of pragmatic competence. This study has been 

done in the Turkish context to show whether pragmatic factors influence the 

EFL learners' capability in the production of pragmatic competence. He 

further presented many types of research and studies have done on speech act 

in different perspectives such as Halenko & Jones; Macaulay; cited in [12], 

But the researcher wanted to show and explore another aspect of speech act 

and pragmatics in this way in which EFL learners' can produce a specific 

speech act and pragmatic norms. 

 

To summarize, pragmatic competence teaching plays an important 

role in increasing EFL students' awareness and may be utilized by teachers to 

effectively convey various English functions. The researcher was motivated 

to exploit the frame of literature. This study, however, was unique in that it 

focused on analyzing and interpreting literary extract that is a dramatic 

discourse from a pragmatic point of view to show and reveal pragmatic 

competence into EFL students to expand their analytical ability of utterances 

and speeches behind the literal meaning. 

 

 
 

5.  PRAGMATIC COMPETENCE AND PERFORMANCE 

ASSESSMENT AND EVALUATION 

 

Providing teaching pragmatic guidance will aid L2 learners in 

adopting native-like pragmatic rules. However, EFL/ESL teachers must show 

vigilance when making pragmatic enhancements, as modifying 

sociopragmatic insufficiency is a further risky problem than changing 

pragmalinguistic inability [44]. According to [45], Sociopragmatic 

preferences are social before they are linguists. Although foreign students are 

usually open to language changes, they are understandably wary of getting 

their social lives disturbed (or also governmental, theological, or moral) 

choice is brought into question. 

 

[46] Believes that "pragmatic competence should be well developed 

in order to communicate effectively in a target language" and it is not that 

easy to acquire. Typically, EFL/ESL students and learners have trouble 

gaining pragmatic competence in the target language. Pragmatic competence, 

therefore which consists of information in the teaching/learning environments 
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of the EFL, roles of the speech act, and sociolinguistic competence should be 

taken. Pragmatic competence is fundamentally part of linguistic competence. 

As part of pragmatic competence, sociolinguistic competence relates to the 

ability to properly use language in conjunction with the text, including the 

ability to choose communicative actions and the necessary methods to utilize 

them, depending on the contextual characteristics of the case.  

It must be noted that it is as important to consider yourself to be 

competent about pragmatics competence as to develop one's IT and 

technology skills." Both are important instruments for today's environment, 

regardless of one's isolated or geographic location [8] [10]As a result, L2 

learners need to get acquainted with many aspects of pragmatic competence, 

as acquiring pragmatic expertise serves to support learners in various ways. 

As a result, L2 learners are essential to get acquainted with numerous 

aspects of pragmatic competence, as acquiring pragmatic expertise serves to 

support learners in various ways. 

[47] Investigated that teachers need to be more familiar of the notion 

of 'Communicative Competence,' which includes grammatical, discourse, 

strategic, and sociolinguistic competence? This understanding and awareness 

of communicative competence among English teachers is critical because 

only then can classroom lessons be designed to emphasize the characteristics 

of CLT, which include emphasizing both forms and meanings, allowing 

learners to negotiate meaning using their existing language knowledge, and 

perform numerous communicative purposes in ELT contexts. 

 

Furthermore, it should be remembered that, as previously said, 

teachers do not adequately test pragmatics in EFL/ESL environments. As a 

result, the importance of pragmatics in the growth of communicative ability 

cannot be overstated; [26] urges teachers to use the pragmatic skill in both 

short and long studies and offers the following methods for assessing 

pragmatics: 

1. Maintain practical (for the learner group) and interactive speech act 

situations. 

2. Look for significant performance characteristics. 

3. After the students have completed their speech acts, start a 

discussion and argument with the students. 

4. Examine the student's success to that of a native speaker. 

5. Ask the students to clarify why they reacted the way they did in the 

given social situation. 

 

Language teachers should incorporate three functions of L2 pragmatic 

instructions in EFL classes, according to pragmatic experts. Students' 

exposure to appropriate pragmatic input through enhancing their pragmatic 
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knowledge-awareness, learners’ practice of real pragmatic opportunities, and 

learners’ feedback during pragmatic production is all examples of these 

functions [30]. 

 

[48] and [49]have suggested a theoretic and functioning definition for 

pragmatic competence and capabilities, as well as a general overview and 

structure for assessing interlanguage pragmatics. According to [48] and[49], 

the system will assist EFL/ESL teachers in evaluating and assessing 

pragmatic understanding. To summarize, pragmatic competency teaching is 

important for increasing knowledge among EFL students and may be utilized 

by teachers to effectively explain various English aspects. The next section 

will use an extract from Shakespeare’s Julius Caesar to demonstrate the idea 

of enhancing the quality of foreign language teaching by strengthening 

students' pragmatic ability and incorporating it into the teaching plan. 

 

 

Mark Antony’s Speech from a pragmatic perspective  

 

The researchers would look at extracts from Shakespeare's Julius 

Caesar, Act III, scene ii, where Marc Antony delivers a speech at 

Caesar's funeral as an instance of discussion, deceit, and convincing, 

which has been investigated more from a pragmatic perspective. 

 

 

6. ANALYSIS AND DISCUSSION 

 

The study aims to enrich and promote learners’ pragmatics capability 

and understanding the literary speech and comprehend a better mindset 

toward literature and literary practice by enhancing and promoting learners' 

pragmatic abilities and understanding, and making it a part of the 

teaching/learning plan to expand and enhance the superiority of EFL/ESL 

teaching. 

 

The researchers would look at an extract from Julius Caesar's 

dramatic speech. Some of Mark Antony's dramatic dialogue in Shakespeare's 

Julius Caesar will be shown in the study. The study would be based on 

simple pragmatic categories, pragmatic maturity, and Antony's utterance to 

demonstrate how the speaker prospers in conveying an effective letter to the 

audience, which is the illocutionary act and power (the communicative 

purpose). The listeners should understand this, but it is not said clearly or 

indirectly. The dramatic debate or dialogue differs from the real or artificial 

discourse and conversation learned in textbooks. A small number of 
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illocutionary modes, such as questions and answers, are included in the 

dialogue. To illustrate this argument, the following section will review a 

pragmatic extract from Shakespeare's Julius Caesar. 

 

 

The use of metaphors in practicing the logical application is brilliantly 

shown in Mark Antony's funeral speech. In a very proper and smart manner, 

he employs brief sentences and deals with various forms of sentences such as 

declarations (positive) and negative sentences, introducing irony with satire. 

His technique is effective in conveying a message to those who have 

assembled to condemn Caesar's assassination. Antony uses numerous tactics 

and strategies in his expression, such as winning and attractive strategy, to 

achieve his secret and unspoken goal: That is, the assembled people are being 

encouraged to punish Caesar's murder. He succeeds in conveying the object 

of his words; thus, the listeners must comprehend the illocutionary force 

(intention) of his speech actions. To accomplish his objective of convincing 

the mob (roman) citizens, he imagines being one of them and joins them in 

every action aimed at taking revenge against the assassins. Some words, 

phrases, collocations, and clauses in speeches prompt students and 

researchers to focus on their in-depth meaning rather than the literal or 

primary meaning, and this triggers readers and researcher to consider the 

pragmatic and indirect meanings of the entire speech, as well as the 

interlocutors' motivations behind what they say verbally. The repetition of 

some of the words and utterances in the speech help the researchers to think 

of interpreting and analyzing of what implied not just word level meaning. 

Through using and repeating those words, phrases and utterances, Antony 

(the speaker) in fact, makes every attempt to convince the people to join his 

cause and help him in punishing Caesar's assassination). The words, phrases 

and utterances as: 

 

1- friends 

2-romman, countrymen 

3- evil/good 

4-it 

5- honorable 

6-ambitous 

7- bury 

8- praise 

9-noble 

10- if it were 

11- honourable man; 

12- But/ And 
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13- Brutus says he was ambitiou, 

14-And Brutus is an honourable man. 

15- I come to bury Caesar 

16- The good is oft interred 

 
 

Friends, Romans, countrymen, lend me your ears;  

I come to bury Caesar, not to praise him.  

The evil that men do lives after them;  

The good is oft interred with their bones;  

So let it be with Caesar. 

  JC III. ii. 72–105 

 

As Mark Antony begins his speech, he utilizes the same syntactical 

form as another character in the play (Brutus); however, he would use 

different words. He uses words like "Friends, Romans, countrymen, lend me 

your ears" to prove that he is near and polite with the people to touch their 

hearts rousing their emotions. Antony tacitly draws the people’s attention to 

undo the permission Brutus creates in their minds by telling them that he has 

come to bury Caesar not to praise him. Here’s the first irony of Antony’s 

speech. Brutus, one of the play's major characters, and murder adopted the 

same method and used the same strategy. s. In order to persuade his audience, 

Antony claims at first he belongs to their world, while in fact he tries to make 

the audience become part of his world. He utilizes the words "friend" to 

imply that he is near them, and he and the members of the crowd are 

indistinguishable. His approach entails successfully communicating with the 

audience; as a result, the illocutionary force (communicative objective or 

purpose) of his speech acts must be understood by the audience, but it cannot 

be conveyed explicitly. 

 

Antony's obituary is intended to mobilize the crowd to take vengeance 

on Caesura's assassins, so. He shows that he is by their side and wishes them 

to succeed in order to gain their confidence. Antony begins by appealing to 

the people, "Friends, Romans, countrymen," and then uses contradictory 

statements to emphasize his purpose and aim, "I came to bury Caesar, not to 

praise him. The evil that men do lives on after them." While it seems to be 

unambiguous in certain respects, the meaning of this utterance is uncertain. 

'I'm just here to deliver the funeral speech; I have no intention of promoting 

Caesar or demonstrating that he was in every way superior to what he was.' 

This was a clue offered to the citizens, and they didn't trust Antony when he 

said that he disagreed with Brutus specifically. Antony's public speech, 

wherein he talks in a censorious way in front of the audience, has contributed 

to this. 
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The noble Brutus 

Hath told you Caesar was ambitious. 

If it were so, it was a grievous fault; 

And grievously hath Caesar answer’d it. 

Here, under leave of Brutus and the rest – 

 III. ii. 72–105 

 

The speech of Mark Antony in Julius Caesar is one of the most 

convincing speeches ever written. However, his approach here leaves the 

relation between the brief, basic declarations vague, contributing to alternate 

interpretations. “What is the evil that survives a man's death:" Is it just the 

evil acts he's committed, or the recollection of them, as Brutus seems to 

suggest? Just an animate object seems to be affected. In its uncertainty, this is 

an illustration of a violation of the manner maxim. Caesar's good works have 

been forgotten and lost with him, and no one recalls them. This could imply 

that Antony intends to remind the citizens that they don't have to be 

concerned about Caesar because all of his good deeds have been done for 

them, and all they have left are the bad deeds. He uses a variety of ambiguous 

utterances that are inconsistent in form but can make sense. He does not show 

open respect for Caesar, but he may talk implicitly about what he knows. 

 

When addressing the people, Antony utilizes contrastive speech and 

utterance.  He says, "He was my friend, faithful and just to me," but at the 

same time, he says, "But Brutus says he was ambitious". He implicitly denies 

the reality and the speech he delivers. As he supposedly accuses Caesar and 

glorifies the assassins that he can, he breaks the quality maxim (don't say 

what you think is false). He utilizes linguistic irony as an effective rhetorical 

technique in order to convince the listener.  

 

For Brutus is an honourable man; 

So are they all, all honourable men – 

Come I to speak in Caesar’s funeral. 

He was my friend, faithful and just to me; 

But Brutus says he was ambitious, 

And Brutus is an honourable man. 

Ambition should be made of sterner stuff: 

           Yet Brutus says he was ambitious; And Brutus is an honourable man.  

What cause withholds you then, to mourn for him?  

O judgment! thou art fled to brutish beasts,  



هـ1111-م  2022. لسنت ( 1الثالث/ هلحق) /العددرابع /الوجلد ال رابعتهجلت الدراساث الوستداهت . السنت ال  

 
 

 

 
2119 

And men have lost their reason. Bear with me;  

My heart is in the coffin there with Caesar, 

III. ii. 72–105. 

 

Antony uses a variety of rhetorical tactics and questions in his 

delivery, including verbal irony, imitation, imagery, and implications, among 

others. As Antony uses the concessive conjunct after a rhetorical query, he 

plants doubt on Brutus's utterances and intentions once more. Yet, the 

unexpected, surprising essence of “Is this ambition?"/Yet Brutus says he was 

ambitious, is being said as if Caesar "was ambitious." Instead of describing 

what Antony said in his speech, he uses conjunction, which raises suspicion: 

"And, sure, he is an honorable man." Antony amalgamates the words, Caesar 

and Brutus, in a single sentence and expression in another utterance. 

Simultaneously, it must distinguish and at the very least place in opposition 

to focus on establishing a difference between such two people. This is a good 

example of implicit speech being violated. It's also an exploitation of the 

maxim that what Brutus does is his viewpoint, not what I (Antony) think or 

say. According to the speech act theory explained by [45], the majority of 

Antony's speech acts are either specific or illustrative. However, they are 

usually delivered as a report or a declaration expression, such as "The noble 

Brutus / Hath told you, Caesar was ambitious." Antony does not truly accept 

responsibility for what he says to the people in his speech. Brutus's speech 

and other people's words are what he references and cites. He uses a mix of 

quotes, abstract ideas, and personal views. The citizens who met there were 

won over by Antony's persuasion skills. Antony's utilizes of the adjective 

'honourable' is a blatant violation of the Politeness Principle maxims. He 

attempts to exploit the Politeness Principle, but it is deliberately ignored. He 

uses a form of utterance that allows the listener and reader to draw a 

sequence of implications. They must understand Antony's order to make 

multiple compound statements in a single sentence. He deduces Brutus' 

betrayal (playing on a pun in his name), Caesar's innocence, and his 

persistent defense. As a result, there is an implicature in his speech: he 

appears to blame Caesar and glorifies the conspirators because he is obligated 

to do so. So, in light of what Antony has said about Caesar's attitude and 

conduct, Brutus' allegation that Caesar was a tyrant looks surprising. 

 

 Overall, Antony's speech acts as a covert command, the outcome of 

which is interference by the assassins' revenge. He employs a powerful tactic 

of using the metaphor "brutish beasts" and the absurdity of "honourable 

men" as a substitute for conspirators and murderers. From a pragmatic 

standpoint, the positive thing about Mark Antony's speech is that all of the 

characters stated are existing (either dead or alive) in the situation: the 
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citizens, Brutus, and Caesar. As a consequence, the section has a high degree 

of indexicality. He is sensitive about his position and condition as a speaker if 

he tries to convince and persuade the mob people and the world to rebuke 

Caesar's assassins, he exploits the residual loyalty of the Roman mob to 

Caesar, but he enables this sentimental appeal to appear steadily in his 

sentences. 

 

 Antony uses ethical appeal as ("I" is employed 20 times). He 

employs verbal vocatives such as "You gentle Romans," "Friends, Romans, 

countrymen" (Ibid). "My heart is in the coffin there with Caesar, / And I must 

pause before it comes back to me," he says, building a world of dialogue with 

semantic and pragmatic coherence. Given what has come before, the 

utterances they use and the interpretations they add are incredible. He 

allowed some significant changes in his rhetoric and speech to convince the 

crowd (Roman people) to support his world. This is done to convince people 

to believe in him. He utilizes phatic vocatives, such as "friends, Romans, 

countrymen" (Ibid) (that of establishing contact. The "objects" of Antony's 

conversation, Caesar and Brutus, are both addressed as "he": "Yet, Brutus 

says he was ambitious;/ and, indeed, he is an honorable man." The emphatic 

"Brutus is an honourable man" of Mark Antony is a noteworthy example of 

the method of content and form repetition leading to content modification. 

This utterance's primary context progressively shifts until it becomes its 

antonym or opposite. 

 

Antony's discourse is intended to compel civilians to seek vengeance 

for Caesar's assassin; with this purpose in mind, he causes a significant shift 

in public sentiment and behavior, i.e., he violates people's values and 

actions). Antony avoids overt deduction by using quotes and recorded 

speech. When he delivers his discourse to the citizens of Rome, he employs 

this fruitful tactic. Antony uttered yet another cue, repetition at a linguistic 

distance happens for the same purpose: his utterance is used in a different 

context. Antony uses quotations and captured speech to discourage direct 

deduction. He uses this powerful technique when addressing the people of 

Rome in his voice. Antony repeats himself at a verbal distance in another cue 

for the same reason: his utterance is used in a particular setting. The 

emotional appeal is strengthened by rhetorical questions such as, "What keeps 

you from weeping for him?" What I want to emphasize at this point is that, 

despite being "unhappy," Antony's command to the Romans is obviously 

very successful, and he effectively conveys his message, as the exchange 

ends with citizens' affirmation of Antony's terms "And I must pause till it 

comes back to me". Since Antony's discourse thrives on symbolism and 
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irony, it is incredibly compelling. Each utterance or phrase establishes a 

conceptual frame in the listener. 

 

Antony takes a chance by forcing the Roman people to "fill in the 

holes" and create a new ending. As we've seen, the citizens are wary of 

Antony's intentions and accuse him of being complicit in the murders. That is 

why Antony must seem to glorify the murders in order to establish an 

atmosphere of belief and friendliness. Antony achieves his objective by 

assisting the relational role of expression by rhetorically displaying and 

demanding a connection of thoughts and emotions, using vocatives such as 

"O judgment!" and requests such as "Bear with me." The peculiar naturalism 

of Shakespeare's writing is shown by Mark Antony's rhetorical approach and 

style in breaking down anticipated modes of thought. Antony repeats his own 

words "honourable men" at the end of his speech, although in a different 

context. Overall, Antony's speech functions as a concealed direction, with the 

result being an action - the murderer's punishment. Thus, such an analysis 

which is a Pragmatic analysis helps students in the development of the 

reasons for the characters' tragedy and understanding the real meaning of the 

speech. Antony's speech actions are perlocutionarily successful, and 

discourse is instantaneous verbal action. 

 

The analysis of the selected speeches of the extract demonstrated the 

significance of pragmatic COMPETENCE and its implementation in the 

teaching/learning course in which the literary text will enhance the creation 

and improvement of students' pragmatic ability when utilized as a training 

approach to raise the quality of EFL/ESL teaching (competence). The 

emphasis was on some core aspects of speech act that were intended to show 

the speaker's intention to find common ground with people whose views, 

values, and emotions were originally opposite to his [22]. It can be observed 

that a linguistic analysis is complimentary to a literary interpretation of the 

selected speeches as representations of different stages of Shakespeare's 

work by looking at the speeches and utterances from a pragmatic perspective. 

 

As a result, second language learners can familiarize themselves with 

different facets of pragmatic capacity, since pragmatic knowledge and 

expertise can benefit learners in a variety of ways. Similarly, a collaboration 

between students, instructor educators, materials creators, and test designers 

can result in good pragmatic ability guidance. Teachers, in particular, are at 

the forefront of the pragmatic sustainability agenda. Teachers, in particular, 

are faced with the study of pragmatic alteration schema as they must 

introduce pragmatics as they provide vocabulary and grammar, into their 

teaching/learning activities. Using pragmatic concepts to analyze literary 
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texts in class is necessary to better comprehend and realize their true 

meaning, and it is considered to be part of the teaching strategy [50] [3] [7]. 

Despite the importance of teaching pragmatic in EFL classrooms discovered 

that many Iraqi English instructors fail to provide pragmatic competence in 

their classrooms due to a lack of pragmatic understanding [26]. The 

language-based analysis used in this study helped in the selection of language 

teaching materials and allowed for the verification of competency levels. In 

turn, implementing pragmatic concepts in literary discourse can also help 

students develop their analytical ability when done as a part of a teaching 

approach to enhance the quality of foreign language training. 

 

 

7. CONCLUSION 

 
 

To sum up, Second language learners achieve different forms of 

pragmatic competence and ability, since pragmatic experience and ability can 

benefit learners/students in a variety of ways such as analyzing, interpreting 

and comprehending texts either literary or non-literary. In this paper we 

investigated the importance of pragmatics (pragmatic analysis) through 

analyzing selected speech of dramatic discourse for EFL students in 

understanding sentences, utterances, and literary texts, particularly dramatic 

discourse. Teachers, in particular, are at the forefront of the pragmatic 

sustainability agenda. They are faced with the study of pragmatic alteration 

schema. They must introduce pragmatics, as they provide vocabulary and 

grammar, into their teaching/learning activities. Students' pragmatic 

competence is used to research fictional dialogue, which contributes to a 

deeper comprehension of the literary work. Students' comprehension 

is influenced by their understanding and using of pragmatic concepts and 

elements in literary analyses. 

 

The development of students' pragmatic competence leads to improve 

students’ ability to analyze and understand literary works and achieve real 

meaning of texts. It's helpful to determine which pragmatic concepts should 

be included in each course of teaching. Similarly, appropriate pragmatic 

competence instruction necessitates cooperation among students, teachers, 

and curriculum designers. Henceforth, in addition to vocabulary and 

grammar, teachers should incorporate pragmatic competence into their 

instructional methods and students must read and study from a variety of 

reading materials across different literary genres. 
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LIMITATIONS AND RECOMMENDATIONS 

 

The study has some limitations. For example, the study has been done 

subjectively; this might limit the data and the results. Another limitation 

concerns the use of one short extracts in one play. Based only on this, 

conclusions about the pragmatic and analysis abilities may be inconclusive. 

This study gives great recommendations for future pragmatic teaching 

research for EFL students/learners, where such research has been lacking. 

The current study's theoretical framework using Speech Act Theory and 

methods on different genres and texts might contribute to the literature by 

examining various approaches and providing future teaching models to assist 

pragmatic competency teaching to give students opportunity to put their 

linguistic skills into practice. 

 
 

PEDAGOGICAL IMPLICATION 

 

Despite the fact that this is a small-scale qualitative study, the findings may 

have significant pedagogical implications for the use of pragmatics in teacher 

training programs and published additional resources. The findings 

demonstrate the need of include pragmatics in teacher development and 

support programs, as well as including suitable language and cultural 

facilities into EFL classroom. 
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